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Grammar textbooks and many writing courses usually cover the traditional range of structures that have been included in grammar teaching from time immemorial.  

These ubiquitously include, for example:
· The entire array of the English tenses from the present progressive to the past perfect

· All types of subordinate clauses
· The passive voice in all tenses, 
· Gerunds and infinitives
· Articles

· Conditionals  


On the other hand, these structures are not used with equal frequencies or for the same purposes, and some of them have almost completely disappeared from use.  
For example, past perfect progressive or the future perfect passive (e.g. The car will have been washed by 3 o'clock) are hardly ever found in today's English.
For pedagogical purposes, grammar structures consist of those that L2 writers need to be able to use reasonably accurately in their writing and those that they do not.  

Teaching the whole gamut of English grammar when a lot of it is patently useless to students may be one reason that explicit grammar teaching is often in disrepute.

English simple past and present tenses are required in both speaking and writing.  
Most written text requires gerunds, infinitives, the passive voice in the simple or progressive tenses, or adjective clauses.  
However, the teaching of noun clauses as sentence subjects (e.g. That she called today is very important) is not the best use of class time.  

To put it simply, grammar structures found in practically all ESL textbooks are not of equal value to students, and some of them have almost completely disappeared from use. 
In light of the fact that all class time is limited, prioritizing grammar structures to teach is one of the fundamental steps in all course design.

In the past two-three decades a great deal (a lot!) of research has been conducted into the grammar features of spoken and formal written academic prose (citations).  
For this reason, it is relatively easy for teachers to identify the grammar constructions that must be taught and those that can be simply skipped in the interests of time and teaching effectiveness.
Based on the findings of current research on the constructions found or not found in written academic prose, grammar structures are divided in three major areas.
· the grammar constructions essential in academic writing 

· those that are useful in both speaking and writing 

· grammar features found in practically all grammar textbooks, but hardly ever used
Required Elements of Academic Writing Skills


Almost all conclusions regarding the students' crucial language abilities and preparatory work focus directly on students' academic English required to meet the demands of college writing.  

· Language abilities -- Proficiency in academic English, beyond conversational fluency, including competencies in 

· the grammar of standard written English

· complex sentence structure

· developed academic vocabulary

· punctuation conventions
(ICAS, 2002)

Grammar Constructions Essential in Academic Writing
Sentence Construction

· sentence construction and boundaries, e.g. avoiding fragments and run-ons 

· phrase construction, e.g. most singular countable nouns need to have an article, every sentence must have a verb to be grammatical
Verbs and the Verb Phrase
· Contextual functions and uses of verb tenses in discourse

· The simple present tense and the simple past tense (for case studies and examples) and subject-verb agreement
Explanations of structure forms and their regularities further aid language learning.
For example, in English, subject-verb agreement is based on a system of regularities that is so complex that it requires teaching even to L1 writers.
It may be unreasonable to expect that L2 learners be able to figure out the systematic intricacies that govern subject-verb agreement on their own.
However, noticing how subject-verb agreement works in reading combined with an explanation may help L2 writers improve their skills.
· Present perfect tense for introduction sections (This issue has been considered)
· Possibility and ability modals (e.g. can, may, might, could) as hedges 
· Uses of possibility modals, as hedges, instead of the future tense (The coffee products may/can succeed vs. The coffee sales will rise) 
...

...
· Essential:  Functions and uses of the passive voice in academic text

· Passive voice constructions in simple present and simple past tenses (e.g. the project is completed; the file was sent)

· Reporting verbs (around a dozen) for paraphrasing (e.g. the author says, states, indicates, comments, notes, observes, believes, points out, emphasizes, advocates, reports, concludes, underscores, mentions, finds)
Noun clauses in and for restatement and paraphrase

· Verb tenses in noun clauses; subject and verb positions, e.g. The author wonders where one's home is (not *where's one's home)
Nouns, Noun Phrases, and Pronouns
· Nominalizations (nouns ending in –ion, –ity, -ness, -ment), gerunds, and other highfalutin’ nouns of all types
· Impersonal it-constructions (e.g. it seems/appears/is clear that...)

· Noun phrases with attributive (descriptive) adjectives (e.g. an important project), but not such simple predicate constructions as This project is important 

Adverb Clauses and Adverbs
· Functions of adverbs in pivoting discourse and information flow, e.g. backgrounding information in subordinate clauses

· Concession clauses (e.g. although, though) 

· Conditional clauses (e.g. if, in case, unless, provided that)

· Functions and uses of formal hedges in academic prose (see also below) (according to, apparent(-ly), theoretically)

Exemplification markers (for example, for instance, such as)

Grammar Constructions That Have All But Disappeared in American English (but still found in practically all grammar books)

Verbs and the Verb Phrase

Verb Tenses

· future perfect and future perfect progressive (will have sung, will have been singing)

· shall, shan't 

· past perfect and past perfect progressive (had sung, had been singing)

The Passive Voice in Tenses

· passive in future perfect (will have been sung)

· passive in future progressive (will be being sung)
· is going to be sung
· passive in present progressive (is being sung)
...

...

· passive in past progressive (was being sung)
· passive in past perfect (had been sung)
· passive in past perfect progressive (had been being sung)
· *by-phrase passives (e.g. the depth is determined by the technician during the experiment) -- *rare, but can be still occasionally found
The Subjunctive in Noun Clauses


It is essential that he go.  The teacher insisted that we/he be on time.
Modal Verbs

· modals of obligation must -- used only in positions of authority 
· modals of permission -- may and might (also see below)
To learn different meanings that words and constructions may have in different contexts, learners need to pay attention to textual features as they read or write.  
For example, in written academic text, the modal verb may rarely has the meaning of permission as is described in most grammar books but usually has the function of a hedging device).  

Subordinate Clauses

Noun Clauses
· That- noun clauses in the subject position (that fruit farming is not profitable is an established fact)

· Reduced noun clauses, aka appositive constructions (Abraham Lincoln, the president of the United States, was born in Illinois.)
Adjective clauses 
· Adjective clauses with whom as the object of a preposition (of whom, for whom)
· Reduced adjective clauses (the team developing a new system)
· Restrictive and non-restrictive adjective clauses
Adverb Clauses
· purpose clauses (in order that, so that, such that -- 
· so is typically used instead 
· once = when (once we hear from them …)

· or else = otherwise (I always eat breakfast or else I get hungry later)

· now that = because now (we can start the meeting now that …)
...

...

· Reduced adverb clauses, present and past (when moving the equipment; after having finished)
· even though clauses with emphatic meanings (see also below)

· for  = because (for his love knew no bounds)

Inversions in Statements (rather than questions) with negatives in the initial position
Little did she know … 

Rarely do we see … 

Seldom do they find … 

Hardly ever did he mention 
Not only did she come but also she brought …

Grammar Constructions Used Almost Exclusively in Conversational Discourse
· indefinite pronouns (someone, anything, nobody, everything)

· first and second person narratives and personal examples 
· speaking directly to the audience (you can never tell what will happen)
· contractions (don't, can't)

· emphatic constructions and markers (I do agree that this method is better; absolutely, all, always, never) -- see also below
· exaggeratives and intensifiers (awful(-ly), bad(-ly), by all means, deep(-ly), forever, enormous(-ly)) 
· modals of permission -- may and might -- never used in academic writing (May I borrow your pen?) 
· ought to

· conversational hedges -- there are lots of them
anyway, in a way, like (like, you know), maybe, pretty, pretty much, something like, sort of, (as) we all know, as you/everyone know(s), as the saying goes, obvious(-ly), of course, (as) everyone/people/ they say(s), from what I hear/ know/see/understand
· Sentential clauses (she did not recognize me, which was not surprising)

Teachers can anticipate the following aspects of L2 academic writing to be in need of some degree of additional work for practically all academic L2 learners:  

· academic vocabulary and, specifically, nouns and verbs, e.g. democracy, hierarchy, proposes, advocates
· sentence boundaries and phrase construction

· verb tenses commonly found in academic discourse, e.g. present simple and past simple
· the functions of the passive voice in academic prose

· noun clauses in reporting constructions, e.g. the author states that …
· academic hedges, e.g. possibly, perhaps
· textual cohesion devices 
 (Byrd & Reid, 1998; Chang & Swales, 1999; Coxhead, 1998; Hinkel, 1995, 1997, 1999, 2002, 2004, 2009; Hyland, 1998; Hyland & Milton, 1997; Johns, 1997; Laufer & Nation, 1995; Myers, 1996, 1999; Nation, 1990, 2001, 2007, 2009; Poole, 1991; Santos, 1984, 1988; Shaw & Liu, 1998; Swales, 1990b, 1990a, to mention just a few).  
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